DISPROPORTIONATE REPRESENTATION OF MINORITY STUDENTS

Self-Assessment for Disproportionate Representation of Minority Students
Step 1:  Districts with significant disproportionality based on race and ethnicity with respect to eligibility and/or placement have been identified.  Other districts in self-assessment must review their data by race/ethnicity to identify patterns of eligibility determination or placement based on race/ethnicity that may warrant further review.  

Step 2:  Review all data and complete the Self-Assessment for Disproportionate Representation to identify areas in need of improvement related to a disproportionate representation of minority student in special education:  

Districts identified for self-assessment because of significant disproportionality based on race/ethnicity for eligibility or placement must identify activities for continuous improvement within the Self-Assessment for Disproportionate Representation.  


Step 3:  The district/charter school will review the following sample of files, from each of a sample of schools within the district;

· Six evaluations and first IEP of six students for each of the exceptionalities of mental disability, specific learning disability, other health impairment speech/language impairment.  This should include 3 white students and 3 black students of each exceptionality.  These evaluations must have taken place during the 2006-07 school year.      

· Review of SBLC logs of all schools to examine the race of the student, the number of interventions, and the time length of the interventions.
Activities must include timelines for completion that are no later than a maximum of one year from the date of submission of the self-assessment.  

Self-Assessment for Disproportionate Representation of Minority Students

School District __________________________Date Completed __________________
Answer YES for the indicator if the practice occurs consistently.  Answer NO if the practice occurs infrequently or never.  

	AREA


	Y/N
	Improvement Plan Activity: 
	Completion Date


	Compliance Indicator:   Location, Referral, Identification   
Related Practices -  Issue 1:  Dissemination and Familiarity with Policies and Procedures for Location,  Referral and Identification 

Administrative Oversight

1) Has the district reviewed its written procedures for location, referral and identification to ensure that there are no factors in the procedures that may be contributing to the disproportionate representation of minority students in special education?

2) Is there professional development for district staff and families regarding the district procedures for location, referral, and identification?

3) Is the professional development delivered in a manner that is responsive to the cultural and linguistic diversity of the student population and their families?

4) Are the district procedures for location, referral, and identification of students ages three through 21 who may be eligible for special education and related services:

a) Disseminated and familiar to administrative, instructional, and support staff?  Disseminated and familiar to parents?

b) Presented in manner that is clear and understandable to families from culturally and linguistically diverse backgrounds?

Additional District Identified Factors


	
	
	


	Compliance Indicator:   Location, Referral, Identification  

Related Practices -  Issue 2:   Referral Process
	
	
	

	Administrative Oversight

1) Is there administrative review to determine whether or not the process for referring students for a determination of special education eligibility is applied  equitably to all students with regard to::

a) Timelines?

b) Scheduling of Meetings?

c) Meeting participants?

d) Written notice requirements?

e) Discussion of student entitlement to general education interventions prior to evaluation?

f) Discussion of the type, frequency, duration and effectiveness of general education previously attempted?

g) Discussion of factors that may be interfering with the student’s performance that can be addressed by general education and/or the family?

2) Is there administrative review to determine if teachers, parents, administrators, demonstrate differential referral rates for students from a specific racial/ethnic background?

3) Is there administrative review to determine whether the referral process leads to differential evaluation rates?

4) If differential referral patterns are identified, is there a process to identify contributing factors in general education policies, procedures, and practices, including, but not limited to: 

a) The referral process?

b) Range of general education programs and supports within the district?

c) School behavioral and disciplinary rules and consequences?

d) Staffing patterns? (experienced vs. inexperienced teachers, highly qualified? fully certified? staff diversity? shortages?)
e) School climate?

f) Curricula?

g) Instructional organization (including differentiated instruction), materials, resources?

h) Methods of evaluating student progress?

i) Family involvement and family-school collaboration?

Parent/Family Involvement

5) Are all parents invited to attend identification meetings to discuss the child’s academic, behavioral, communication problems in an equitable manner?

6) Do parents from racially, culturally, ethnically, and linguistically diverse backgrounds attend identification meetings at equal rates?  Within equitable time frames?

7) Are parents equally prepared to participate and contribute information in meetings to determine whether a student may have a disability and whether an evaluation should be conducted?
Additional District Identified Factors


	
	
	


	Compliance Indicators: Protection in Evaluation Procedures  

Related Practices -  Issue 3:  Evaluation Planning Process and Evaluation Components
	
	
	

	Assessment Tools and Strategies

1) Are the assessment tools and strategies, individually determined, in order to address the specific referral concerns?

2) Are assessment tools and strategies, individually determined, in order to address the racial, ethnic, cultural and linguistic background of the student?

3) Is standardized test information supplemented by functional assessment data?

4) Are work samples obtained during the evaluation process as part of the functional assessment?

5) Is sufficient assessment information obtained in order to determine whether there is a difference between the student’s competence (what he can do) in contrast to classroom performance? 
Administrative Oversight

6) Is  there administrative review to determine whether the nature and scope of evaluations are equitably determined for same age students, referred for similar reasons, with regard to:

a) The number of evaluation procedures utilized?
b) The type of evaluation procedures utilized?
c) The personnel conducting the evaluation?
d) The nature of scope of the functional assessment?

Parent/Family Involvement

7) Are all parents invited to attend evaluation planning meetings to discuss the child’s academic, behavioral, communication problems in an equitable manner?

8) Do parents from racially, culturally, ethnically, and linguistically diverse backgrounds attend eligibility planning meetings at equal rates?  Within equitable time frames?

9) Are all parents equally prepared to participate in and contribute information in meetings regarding the nature and scope of the evaluations?

Written Reports of Assessment Findings

10) Are written reports developed similarly for all students with regard to degree of detail and description of:

a) Appraisal of the student’s current functioning and an analysis of instructional implication(s) appropriate to the professional discipline of the evaluator?

b) Statement regarding relevant behavior of the student, either reported or observed and the relationship of that behavior to the student’s academic functioning?
Additional District Identified Factors


	
	
	


	Compliance Indicator:   Eligibility Determinations

Related Practices -  Issue 4:  Eligibility Decisions                                         
	
	
	

	Eligibility Decision Making Process

1) Do all teams making eligibility determinations go through a similar process in determining whether or not a child is need of special education and related services?

2) Does the decision making process include consideration of:

a)  The child’s competence (what the child can do) compared to his/her classroom performance?

b) Standardized and functional assessment data?

c) Lack of instruction?  

d) Mobility?

      e)   The need for additional assessment
            information, including specialized
            evaluations, prior to making
            eligibility determinations? 
            (e.g. neurological)?

f)  Whether the child can continue to be
     educated in general education with
     general education interventions?

h) Whether the child can be educated
      with a 504 plan?

3) Are eligibility determinations equitable for same age students, with similar reasons for referral and similar assessment findings with specific regard to:

a) Rates of eligibility?

b) Category of disability used to make eligibility determinations?

Administrative Oversight

4) Is there administrative review to identify whether there are disparate eligibility rates?

5) If there are disparate eligibility rates, is an analysis conducted to determine 
      contributing factors, including:

a) The referral process?
b) The evaluation process?
c) Range of general education programs and supports within the district?
d) School behavioral and disciplinary rules and consequences?

e) Staffing patterns? (Years of experience? Highly qualified?  Fully certified? Staff diversity?  Shortages?)
f) School climate?

g) Curricula?

h) Instructional organization (including differentiated instruction), materials, resources?

i) Methods of evaluating student progress?

j) Family involvement and family-school collaboration?

Parent/Family Involvement

6) Are all parents invited to attend identification meetings to discuss the child’s academic, behavioral, communication problems in an equitable manner?

7) Do parents from racially, culturally, ethnically, and linguistically diverse backgrounds attend eligibility meetings at equal rates?  Within equitable time frames?

8) Are parents equally prepared to participate and contribute information in meetings to determine whether a student should be determined eligible for special education?

9) Are parents from racially, culturally,  ethnically and linguistically diverse backgrounds equally prepared to participate and contribute meetings to discuss student eligibility?

Additional District Identified Factors

	
	
	


	Compliance Review for Disproportionate Representation of Minority Students – Louisiana Self-Assessment



	Indicator
	Compliant (C) or Non-compliant (NC)
	Improvement Plan

(Include Barriers)
	Timelines
	Person Responsible

	1.) Bulletin 1508 §107 (a) 4

     Interventions in  the general  education setting shall be  provided  to students  exhibiting academic difficulties and shall be utilized as appropriate prior to referral for evaluation
	
	
	
	

	2)  Bulletin 1508 §115 (g) 1

     Tests and other  evaluation materials used  to assess a 

     student are  selected and administered so as not to be 

     discriminatory on a racial or  cultural basis and are 

     provided and  administered in the student’s native language or other mode of communication.
	
	
	
	

	3).  Bulletin 1508 §115 (g) 2

      Materials and procedures used to assess a  student with 

      Limited English Proficiency are selected and           administered  to ensure that they measure the extent to which  the student has an exceptionality and needs 

      special educational services, rather than  measuring the 

      student’s English  Language skills.
	
	
	
	

	4).  Bulletin 1508  §115 (g) 3

A variety of assessment tools and strategies to gather

relevant functional and developmental information

about the student including information provided by the

parent and information related to enabling the 

student to be involved in the progress in the 

general curriculum that may assist in determining

whether the student is a student with an exceptionality

and may influence the content of the students IEP.
	
	
	
	

	5).   Bulletin 1508 §115 (g) 4
 Standardized tests administered to a student have been validated for the specific purpose for which they are used; they are administered by trained and knowledgeable personnel in accordance with any instructions provided by the producer of the tests. If an assessment is not conducted under standard conditions, a description to the extent to which it varied from standard conditions (e.g. the qualifications of the person administering the test, or the method of test administration) must be included in the revaluation report. 
	
	
	
	

	 6). Bulletin 1508      §115 (g) 5 

      Tests and other evaluation materials include those tailored to assess specific areas of educational need, not merely those designed to provide a single general intelligence quotient.  In no event shall IQ scores be reported or recorded in any individual student’s evaluation report or cumulative folder.  Whenever it is necessary to conduct an Individual’s intellectual assessment as a component of an individual evaluation, the examiner shall review all available information regarding the student, the student’s family, and the socio-cultural background of the student to determine whether the evaluation results have unduly influenced by such factors.    
	
	
	
	

	7.)  Bulletin 1508      §1508 (g) 6
      Tests are selected and administered to ensure that-if administered to a student with impaired sensory, manual, or speaking skills- the test results accurately reflect the student’s aptitude or achievement level or whatever factors the test purports to measure, rather than reflecting the student’s impaired sensory, manual or speaking skills (unless those skills are the factors that the test purports to measure.)      
	
	
	
	

	8.)    Bulletin 1508        §1508 (g) 7
        No single measure is used as the sole criterion for determining whether a student is a student with exceptionality and for determining an appropriate educational program for the student.
	
	
	
	

	9.)    Bulletin 1508        §115 (g) 8

The student is assessed in all areas related to the suspected exceptionality,  including if appropriate, health, vision,  hearing, social and emotional  status, general intelligence, academic performance, communicative status, and motor abilities
	
	
	
	

	10.)  Bulletin 1508        §115 (g) 9
        In evaluating each student with an exceptionality according to established procedures, the evaluation is sufficiently comprehensive to identify all of the student’s special education and related services whether or not commonly linked to the exceptionality category in which the student has been classified.
	
	
	
	

	11.)  Bulletin 1508         §115 (g) 10

 Technically sound instruments that may assess the relative contribution of cognitive and behavioral factors, in addition to physical or developmental factors, must be selected.
	
	
	
	

	12.)    Bulletin 1508         §115 (g) 11

    Assessment tools and strategies that provide relevant

    information that directly assists persons in determining the educational needs of the student must be selected.
	
	
	
	


