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Membership Activity

1. Read the section on Membership (from the AAC & ASD Chapter) and preview the Membership planning form.

2. Discuss and edit the first column for your student. Your reference point should be “what are the roles and symbols of belonging that students without disabilities have?”

3. Then fill in the second column by indicating whether your student has the same roles and symbols as students without disabilities.

4. Then complete the third column to describe what you think should be done.

5. Talk about what might stand in the way of the action steps being accomplished and ideas for addressing those barriers.

Membership


	Roles/Symbols of Belonging
	Not in Place = 1
Partial = 2
In Place =3
	Action Plan

	Attends the general education classroom, daily
(Percent time spent in the classroom: approx _______%)
Follows the same schedule as classmates
Attends academics (reading, math, science)
Attends recess, lunch
Attends specials/unified arts
Attends assemblies, field trips
Has own desk
Desk is grouped with classmates’ desks
Has a textbook for each academic/subject area
Has the same (adapted) materials/handouts as classmates
Homework is assigned
Has a homework folder for turning in assignments
Is on the attendance list; class list
Has a mailbox, cubby, locker
Gets a class job 
Is acknowledged by teacher in the same way as classmates 
Other indicators:


	
	



Participation Activity

1. Read the section on Participation (from the AAC & ASD Chapter) and preview the Participation planning form.

2. Use the “Routines Based Planning Form” to plan supports for a student’s full participation in a typical general education classroom academic instructional routine (not something like arrival or snack time).

3. Remember to presume the student’s competence to learn the general education curriculum content.

4. Remember that your frame of reference is “what do typical students do” to participate.

5. Talk about what might stand in the way of the action steps being accomplished and ideas for addressing those barriers.
Participation 

Similar to tracking percent time in class as a membership indicator, educators can also track the occurrence and distribution of engagement in instructional routines. A goal is to move toward involvement in the same routines, in the same proportion, at the same times as classmates, allowing, of course, for some variation given needs for individualized instruction. 


	Instructional Routine
	# occurrences for class/
# for  target student
	Action steps

	Large group – teacher directed
	
	

	Small group – teacher directed
	
	

	Seatwork - independent
	
	

	One-on-one instruction
	
	




In other models of planning instructional supports, a likely framing question might be “What can this child do during this class lesson?” When presuming competence we ask “What would it take for this student to be engaged in the same lesson, in the same or similar way as his/her classmates?” A five-step framework for such instructional planning includes:

1. Identify the content area (reading, math, etc.) and instructional routine (small group-teacher directed, lecture, etc.) in which all students are participating 
2. Identify how students demonstrate that they are engaged (e.g., during independent reading students hold and look at age/grade level books, track text with their eyes and/or index fingers, turn pages, make comments about the book, etc.)
3. Identify how the target student will demonstrate those same or similar behaviors, offering an alternative way of demonstrating engagement (via AAC) as needed (e.g., J can hold, look at, and turn pages in a book; he can track text with his index finger with assistance; he will use a SGD to make comments about the book)
4. Identify what supports are needed (e.g., modified book with text at a lower reading level; picture or symbol enhancement of text; hand-over-hand assistance for tracking text; preprogrammed messages in the SGD)
5. Identify the planning and preparation needed by team members

Through the lens of participation (contrasted with the lens of learning) the goal is for students to be engaged with the instruction and their classmates. Even though they may not be demonstrating learning (yet) of the same curriculum content as their classmates, the target student is engaged in the learning process that is similar to their classmates. 

Academic Instructional Routines Based Planning Form

Student: _______________________________	Grade: _______________________     Date: ________________


	Content Area and Instructional Routine:
(what)
	Typically, all students…

(observable things they DO)
	Target student can show this by…

(how-same or alternate means)
	Supports target student may require to enhance participation and learning:
	Preparation by team
What/who/by when
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